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CHAPTER I
INTRODUCTION
Statement of the problem
Throughout the years teachers have sought ways to
increase skills, fluency, and attitudes in reading. Many 
approaches have been incorporated into the reading program, 
however, the traditional and most common approach to reading 
has been grouping students according to their ability. High 
ability readers are grouped with other high readers, while 
average readers are grouped with other average readers, and
low ability readers are grouped with other low readers.
This limits all students into only hearing readers of their 
same ability. Low ability readers might never get the 
chance to hear how a good reader sounds. While high ability 
readers might never benefit from peer-teaching. Teachers 
need to use these diverse abilities to their advantage, 
instead of viewing it as a hindrance.
In addition to using ability grouping, children are not 
supplied with adequate time to practice their reading. In a 
Traditional Ability Reading Group, children sit at a reading 
table, with the teacher being the main facilitator.
Children take turns reading a small portion of a story.
With this approach, each child reads at most one or two 
pages a day from a basal reader. Also the Traditional 
Reading Group expects students to perform similarly, therefore 
individual needs may not be addressed. The teacher deals
1
2with groups of students with similar abilities and does 
not have adequate time to spend with individual student
needs.
Student1s interest in the study
We are both first grade teachers, who are interested in 
finding the most effective way to teach reading. In the 
past, we have both taught reading by grouping students into 
high, average and low ability groups, while using a basal 
reader. We feel the effectiveness of this approach has 
diminished and a supplemental program needs to be added.
We feel that all students could benefit from working 
cooperatively in groups of different abilities. Not only 
using basal readers, but using trade books of their choice 
for reading material. With high and average ability students 
helping low ability students, we would expect to see an
increase in attitudes and skills. The results of our
investigation should help us understand one way, in which 
student's attitudes in reading may become positive, while 
improving skills.
Purpose of the study
Educators emphasize the importance of allowing students 
to spend time reading in an enjoyable and meaningful 
environment. The purpose of our study will be to explore 
the effects that a Buddy Reading Program has on reading 
skills and attitudes. Using a Buddy Reading Program to 
supplement a Traditional Reading Group Approach will allow
students to hear readers of different ability and supply 
students with more individual reading time.
Justification of the study
Buddy Reading with peers provides a personal support 
system that helps students build self-confidence while 
attitudes and fluency skills increase. Children of all 
abilities can benefit from being exposed to different levels 
of readers. Higher ability readers will learn through 
modeling fluency and comprehension. Lower ability readers 
will experience the natural flow in reading. While, this 
student might be apprehensive to participate in a group 
setting, he/she will be less intimidated to read with one 
buddy.
Not only will Buddy Reading affect reading skills, but 
it will affect attitudes about reading. Children are freed 
from the anxiety of performing in front of a group. The
environment is relaxed and risk-free. Children can choose 
their own reading material, and choose a comfortable spot in 
the room with their buddy. This is a time that links 
reading with pleasure. This atmosphere can not be captured 
when using strictly a Traditional Reading Group approach. 
Research question
If students participate in a Buddy Reading Program 
along with a Traditional Reading Program, will their reading 
skills and attitudes improve, more than a class that uses 
only a Traditional Reading Program? If so, which ability 
group (high, average, low,) would benefit the greatest, 
from Buddy Reading.
4Hypothesis
We believe that reading skills and attitudes will 
improve significantly by using both reading programs. 
However, we feel that the lower-skilled readers will show a
greater improvement than the higher-skilled readers.
Assumptions and limitations
The research assumes that positive attitudes toward
reading can be fostered by developing a support system for 
all readers. Students who lack motivation are encouraged 
when a social relationship develops while reading. The 
study was limited to three first grade classes with 
approximately 24 students in each class.
All classrooms used traditional ability groups for 
daily reading instruction. In addition, two classrooms used 
buddy reading for twenty minutes a day, five days a week.
Students received other services such as Chapter One 
and Reading Recovery.
The newness of using social and cooperative learning 
methods may affect attitude survey results. Other 
limitations include students moving in or out during the 
span of the study.
Def initions
Attitude - The state of mind or feeling about reading when 
involved in traditional ability group reading, buddy 
reading, or silent reading.
5Basal Reader - A series of reading books ranging from 
readiness levels to eighth grade. These books include a
teacher's manual and student workbooks.
Buddy Reading Program - A high or average ability student is 
paired with a low ability student. The students take turns 
reading aloud to each other for twenty minutes each day.
The students may read books of their choice at this time. 
Students are paired by the teacher. The pairs are changed
every week.
Dyad Reading - Oral reading by two students taking turns 
using the same book.
Group Conference - Students meet with teacher to comment and 
assess their experiences in buddy reading groups.
Skills to be tested - Beginning sounds, Ending sounds, Short 
vowel sounds, Comprehension, Classification, Matching words 
to pictures, Inflectional endings, Predicting Outcomes.
Trade Books - Quality literature including picture books for 
younger and older readers.
Traditional Ability Grouping - Three groups are formed on 
the basis of ability - (High, Average, Low). These 
individual groups read together while the teacher is the key 
director of the group.
CHAPTER II
REVIEW OF LITERATURE
Promoting pleasurable reading that carries on outside 
of the classroom is a goal of all teachers. What we teach 
children to love and desire will always weigh more heavily 
than what we teach them to learn. (Trelease, 1989) Peer 
reading helps students get exposure to pleasurable 
reading. Primary teachers are concerned with getting 
beginning readers involved in practicing reading daily in
the classroom environment.
Increasing the time and the opportunity for emergent 
readers to practice is a high priority in reading 
instruction in first grade classrooms. Another concern of 
teachers is to help foster a positive attitude toward 
reading that influences students outside the classroom.
Reading should be a social act. Too often children 
read in isolation with few opportunities for peer response 
and feedback. Johnson, Johnson, Holubec, and Roy (1984), 
found that the interchange of ideas among students of 
differing abilities enriched their learning. Students, 
including low-achieving readers, not only learn more when 
they work collaboratively, but they also develop increased 
self-esteem and improved attitudes toward learning. 
Students can develop rapport and feel less threatened when 
oral reading with a buddy.
6
7Research indicates that today's potential young readers 
do not read much in school or out of school. (Trelease,
1989) Increasing the amount of students' time on task can 
positively influence reading achievement. Increased 
contextual reading, as opposed to work on isolated skills, 
allows students to practice the whole act of reading and 
contributes to improved reading achievement. (Gaskins,1988 ; 
Rosenshine and Stevens, 1984)
Reading is an accrued skill : The more you do it, the 
better you get at it; the better you get at it, the more you 
like it; and the more you like it, the more you do it. If 
children do not read much, they can not get much better at 
it. And they will not read if they hate it.
Authors have repeatedly made the point that students 
assigned to low groups receive instruction that is not as 
helpful in developing literacy as the instruction provided 
to the better reader. If poor readers experience reading 
only in instructional groups where each member has similar 
reading problems, they may become unmotivated, trapped, and 
discouraged.
Students can experience success regardless of their 
ability level. (Eldridge, 1988) Low ability readers can be 
helped to gain comprehension by hearing the text read at a 
faster pace. Decoding difficulties can be boosted by 
repetition of the words. Students of higher abilities need 
opportunities to use their voice to convey the author's
meaning to others.
8Research studies exploring strategies for helping poor 
readers are linked to peer pairing for reading. A study 
using cross-age pairing by Cohen, Kulik and Kulik, (1982)
showed that students who serve as tutors tend to make
significant gains in reading achievement and attitudes 
toward school and learning increased positively for all
students involved.
Heckleman (1966), as stated in Eldridge's research 
study on "Alternatives to Traditional Reading Instruction" 
found dyad learning an effective method for less able 
readers. The modified Neurological Impress Method, involved 
pairing of less able readers with average readers who were 
capable of reading the material. The students participated 
in a form of oral unison reading.
The faster reader was instructed to read the material
with fluency avoiding word-by-word reading. The slower 
reader was instructed to say each word touched as quickly as 
possible.
As the poor reader gained skill the student peer was 
instructed to read along silently supplying words only when
needed.
Eldridge (1986) used dyad reading with 61 poor readers 
in some second grade classrooms in Utah. These readers 
achievement scores were compared to 61 second graders who 
did not experience dyad reading. The assisted readers 
achieved nearly a years growth more than the ones who were
not involved in dyad reading.
9Manning and Manning (1984) compared different models of 
recreational reading : a sustained silent reading group, a 
peer-interaction group, and a teacher-student conference 
model. In the study, all groups had a gain in reading 
attitude and achievement, but the peer interaction group had
the greatest increase.
Another study stressed the importance of attitudes in 
beginning readers. The Commission on Reading in its summary 
of research concluded that becoming a skilled reader 
requires learning that written material can be interesting. 
Smith (1988), observed that the emotional response to 
reading is the primary reason most readers read, and 
probably the primary reason most nonreaders do not read. 
Attitude is a major stumbling block in encouraging students 
to become lifetime readers. Allowing students to read 
with other students, provides a connected feeling that 
brings positive results.
With the emphasis today being on reading skills and 
proficiency tests, children's attitudes have been ignored. 
Wixson and Lipson acknowledge that student attitude toward 
reading is a central factor affecting reading performance. 
These conclusions are based on a long history of research in 
which attitude and achievement have been consistently
linked.
During shared experiences, there is a feeling of "I can 
read." "I can succeed." Children are supported and guided
by each other in their learning community. (Routman, 1988)
10
While any reading program can teach most children to read, 
most programs do not teach children to love to read. There 
is a pleasure factor in sharing and reading together. Each 
child feels the support from the class and the mood is
relaxed, happy, and non-threatening. Children are
encouraged to socialize in a community of friends as opposed 
to being seated at desks by themselves.
Genuine literacy implies using reading, writing, 
thinking, and speaking daily in the real world. To function 
in this day, learners must be able to share and learn from
each other.
Many teachers find it hard to stay out of their 
students way. They think they are not teaching unless they 
are telling or asking the students something. (Goodman, 
1986) But learning with or from a peer is often more
effective.
Language learning is often thought of as imitation. 
Babies learn to talk from listening and imitating other 
people. Reading should also be viewed as a natural act. 
Readers learn best from listening and watching good readers 
read. Students will see reading as a natural and meaningful 
experience when shared with others. The more opportunities 
students are given to read with their peers the greater the
chance that the listener will model that behavior.
Peer reading accomplishes our goals for instructing 
beginning readers. Students receive many benefits from 
sharing with others. The stimulation gained from positive
11
interaction and feedback helps students become life-long 
readers. Teaching children how to read is not enough; we
must also teach them to want to read.
CHAPTER III
PROCEDURES
Student Population
Our subjects will be three classes of first grade students.
The students display a varying academic range. The students 
are all caucasion. They come from middle-low income families. 
There are many single parent families. The students come from 
a rural community.
Setting
The school in which the students attend has a population of 
approximately 300 students grades kindergarten thru fifth grade. 
There are three first grade classrooms. Two of these classes
were involved in Buddy Reading. The other class was not.
Class sizes for the two groups involved in Buddy Reading 
are 26 and 24. Class size for the group not involved in 
Buddy Reading is 22.
Methodology
Before the Buddy Reading Program began, all subjects took an 
attitude survey toward reading. In addition, all subjects 
took a reading skills pre-test. Students were divided into high, 
average, and low groups.
Two classes then started the buddy reading program.
This consisted of pairing a combination of abilities 
together ranging from high to low. These combinations of 
students were chosen by the teacher and were changed weekly.
12
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The students read with their buddy twenty minutes a 
day, five days a week. Furthermore, these two classes also 
were involved in traditional ability grouping. The other 
first grade class served as the control group. They were 
only involved in tradtional ability grouping.
After a four month period, all students again took an 
attitude test toward reading, and a reading skills post-test.
Like groups (high, medium, low) were compared for an increase 
or decrease in reading attitudes and reading skills.
Test Instruments
The skills test was given from Grade One Macmillan Connections 
Reading Program. The pre-test was preprimer 1, level 1.
The post-test was preprimer 3, level 3. (See Appendix)
The objectives for these tests were, recognizing initial 
consonants, recognizing final consonants, recognizing short 
vowel sounds, identifying inflectional endings, forming categories, 
identifying a sentence describing a picture, and predicting outcomes 
The attitude test consisted of six questions formed by the 
teachers conducting the study. (See Appendix)
CHAPTER IV
RESULTS
The purpose of this study was to determine if reading 
skills and attitudes would be affected if a Buddy Reading 
program was incorporated into a traditional reading program.
It was hypothesized that reading skills and attitudes 
would improve significantly by using both reading programs. 
The most significant increase in skills and attitudes would 
be recognized in the average and low skill readers.
Both experimental groups used Buddy Reading daily as a 
supplement to the traditional ability group reading with the 
basal. Only the control group used the traditional ability 
groups for the total reading program.
The numerical results of student scores on pre-test and 
post-test in both skills and attitudes are recorded in 
control group and experimental classes.
Table #1 shows the percentage test scores on the skills 
pre-test and the post-test. Experimental Group Class #1 
show scores ranging from 88-100% on the pre-test and 93-100% 
on the post-test in the high ability group. The mean on the 
pre-test was 95.55 compared to 98.2 on the post-test.
Scores reflect a 2.65 poi.nt difference.
Average Group had individual pre-test scores ranging 
from 85-98% and post-test were 93-100%. The mean on the 
pre-test was 90.66 with a post-test of 97.11. The increase
14
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Table I
Skills Test Percentages
Class *1—Experimental Group
Subj ects Pre-Test
(percentage)
Post-Test
(percentage)
Difference 
(+ or -)
—Pi r:r"H rimnnj n i y II x u u.
1. 98 97 -1%
2. 100 97 -3%
3 . 92 100 + 8%
4 . 98 100 + 2%
5. 96 100 +4%
6. 88 100 + 12%
7 . 98 97 -1%
8 . 94 93 -1%
9. 96 100 +4%
Mean 95.55 98.20»• n n nrtvcxayc uiuup" —
1. 88 97 + 9%
2 . 92 100 + 8%
3. 94 97 + 3%
4. 85 100 + 15%
5. 85 97 + 12%
6. 90 90 0%
7. 90 93 + 3%
8. 94 100 + 6%
9. 98 100 + 2%
Mean 90.66 97.11------------ Low Group---------
1 . 88 93 + 5%
2 . 52 100 +48%
3. 65 100 + 35%
4 . 69 87 + 18%
5. 90 93 + 3%
6. 88 93 + 5%
7. 88 90 + 2%
8 . 85 87 + 2%
Mean 78.12 92.80(Total) 26 (Mean) 88.50 (Mean) 96.19
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in score was greater with a 6.45 difference.
In comparison, the lower group percentage scores began
with several lower scores on the pre-test. The range was 
greater starting with 52-90% on pre-test, but narrowing with 
scores ranging 87-100% on the post-test. Further
examination shows the mean scores, as can be expected 
reflected a 14.6 point gain with 78.12 on the pre-test and 
92.8 on the post-test.
Over-all mean scores in Experimental Group Class #1 
pre-test and post-test scores show an increase of +7.69 
points with 88.50 increasing to 96.19.
On Table #2 the results of Experimental Group Class #2 
pre-test scores range from 83-98%. The mean scores for the 
pre-test was 90.11, with 95.2 reflecting the post-test
results.
The range of pre-test scores in the average group were 
63-92%. The range of post-test scores were 80-93%. The 
mean scores showed an increase from 78.8 on the pre-test to 
87.5 on the post-test.
The results of the lower group scores show a range of 
50-73% on the pre-test versus a 73-93% range on the 
post-test. Lower group mean scores on the pre-test as 
compared to post-test reflect a +20 point gain. Overall 
mean scores on the pre-test were 79.18 and post-test 89.31
reflecting a +10.13 gain.
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Table II
Skills Test Percentages
Class *2—Experimental Group
Subjects Pre-Test Post-Test Difference
(percentage) (percentage) (+ or -)
------------- High Group---------------------
1. 98 100 + 2%
2. 98 93 -5%
3. 94 93 -1%
4. 90 93 + 3%
5. 88 93 + 5%
6. 83 97 + 14%
7. 83 87 +4%
8. 92 100 + 8%
9. 85 97 + 12%
Mean 90.11 95.20
1. 92 93 + 1%
2. 85 87 + 2%
3. 85 93 + 8%
4. 85 87 + 2%
5. 77 80 + 3%
6. 65 80 + 15%
7. 63 93 + 30%
Mean 78.85 87.57
--Low Group---------
1. 73 83 + 10%
2. 73 83 + 10%
3. 56 87 + 31%
4. 52 73 + 21%
5. 50 80 + 30%
6. 75 93 + 18%
Mean 63.16 83.16
Total) 22 (Mean) 79.18 (Mean) 89.31
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Control Group scores on Table #3 indicate pre-test 
percentage scores ranging from 88-100%. Post-test scores 
reflected a small range from 97-100% in the high group. The 
mean scores were pre-test 95.11 and post-test 99.66. The 
gain was +4.55 points.
Scores on average group subjects ranged from 71-94% on 
pre-test and 80-100% on post-test. The mean scores showed a 
+12 point gain from 79.66 to 91.66.
Skill test scores in the low group range from 44-90% on 
the pre-test and 53-97% on the post-test. Mean scores 
reflect a gain of 9.7 points. Experimental Groups reflected 
an average gain of 11.6 from pre-test to post-test scores.
The results on Table #4, indicate skill test gains of 
each experimental group and the control group. Each
individual's gain on the post-test is compared in the high, 
average and low groups. Experimental Class #1 results show 
a +2.66% gain, Class #2 results show a 4.66% gain, while the 
Control Group Class #3 reflects a +4.55 gain in the high 
group results.
Average group shows a +6.44% and a +8.71% gain in 
post-test scores. Once again the average gain, +10.33 was 
more positive for the control group.
We found the most significant difference to be in the
low group. The average gains for the experimental groups
19
Table III
Skills Test Percentages
Class #3—Control Group
Subjects Pre-Test 
(percentage)
Post-Test
(percentage)
Difference 
(+ or -)
Pl rvln Y" o 11 r>n±yxi Lriuup
1 . 96 100 +4%
2. 94 100 +6%
3. 94 100 + 6%
4. 96 100 +4%
5. 100 100 0%
6 . 96 100 +4%
7. 94 100 +6%
8. 98 100 + 2%
9. 88 97 +9%
Mean 95.11 99.66— — (?T*r\nnnVcLayc diUUp
1 . 71 97 + 26%
2 . 92 100 + 8%
3 . 77 90 + 3%
4 . 71 80 + 9%
5. 73 83 + 10%
6. 94 100 + 6%
Mean 79.66 91.66
1 . 90 97 + 7%
2 . 44 27 -17%
3. 65 87 + 22%
4. 71 90 + 19%
5 . 40 53 + 13%
6 . 56 70 + 14%
7 . 73 90 + 17%
Mean 62.70 73.42(Total) 22 (Mean) 80.59 (Mean) 89.13
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Table IV
Skills Test Results
Subj ects Experimental
Class #1
Groups
Class #2
Control Group
Class #3
**High Group**
1 . -1% + 2% +4%
2 . -3% -5% + 6%
3. + 8% -1% + 6%
4. + 2% + 3% +4%
5. +4% + 5% 0%
6. + 12% + 14% +4%
7 . -1% +4% + 6%
8. -1% + 8% + 2%
9. +4% + 12% + 9%
Average
Gains +2.66% +4.66% +4.55%
(Combined Average) = +3.66%
♦♦Average Group**
1 . +9% + 1% + 26%
2 . + 8% + 2% + 8%
3. + 3% + 8% + 3%
4. + 15% + 2% + 9%
5. + 12% + 3% + 10
6. 0% + 15% +6%
7 . + 3% + 30%
8. +6%
9. + 2%
Average
Gains +6.44% +8.71% + 10.33*
(Combined Average) = +7.57%
**Low Group**
1 . + 5% + 10% + 7%
2 . + 48% + 10% -17%
3 . + 35% + 31% + 22%
4. + 18% + 21% + 19%
5. + 3% + 30% + 13%
6. + 5% + 18% + 14%
7 . + 2% + 17%
8 . + 2%
Average
Gains + 14.75* +20.00 * + 10.71 %
(Combined Average)= +17.37%
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were very positive with +14.75% and +20.00% showing a
statistically significant increase. The control group was
less at +10.71%.
The results of the Attitude Tests on Table #5, for the 
Experimental Group Class #1 indicate individual gains from 
+1 point to +6 points in the high group. In the average 
group individuals showed positive gains of +1 to + 7, with 
only two subjects indicating a decrease of -1 point to -2 
points on the attitudes post-test. Individuals scores in 
the low group show a greater range of increase +2 points to 
+10 point gain. One subject's test results showed a 
decrease of -3 and one recorded no gain.
The attitude scores in Class #2 showed a wide range of 
differences from -1 point to a +7 point increase in the high 
group. In the average group, the differences in post-test 
scores on the attitude test reflected more positive gains, 
only two subject's scores decreasing by -1 and -2 points. 
Increases were in the range of +1 to +9 points. Low group 
scores reflected positive gains ranging from +1 to +6, with 
one score remaining the same.
The Control Group scores in the high group show four 
students scores decreasing, indicating a negative response 
to reading. The range of differences in the high group were 
from -6 to +3 points. One student's attitude score remained 
the same on the post-test. Scores in the average group show
Table V 22
Attitudes Test Results
Class #1 Experimental Group
Subjects Pre-Test 
(Total)
Post-Test
(Total)
Difference
1. 18 20 + 2
2 . 21 24 + 3
3. 20 24 + 3
4. 18 24 + 6
5. 19 20 + 1
6. 18 20 + 2
7. 20 22 + 2
8. 16 22 +6
9. 20 24 +4
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Average Group
• 17 18 + 1
• 20 18 -2
• 16 17 + 1
• 19 18 -1
• 18 21 + 3
• 17 20 + 3
• 18 21 + 3
• 19 24 + 5
• 15 22 +7
Low Group
1 . 14 24 + 10
2. 16 20 +4
3. 18 20 + 2
4 24 21 -3
5 . 15 17 +2
6. 17 17 0
7. 15 19 +4
8. 17 21 + 4
(Mean) 17.88 (Mean) 20.69
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two students reacted negatively with a -2 on the pre-test 
and a -6 on the post-test. Smaller gains of +1 and +2 were 
recognized in four students test scores. Lower group test 
scores reflect significant decreases ranging from -1 point 
to -7 points. Only two student's scores reflect a growth in
attitude.
Overall gains in attitude test scores can be seen in 
Table 8. The average gains in test scores of individuals 
are reported, with average gain scores for all three 
research groups. High group gains in Experimental Class #1 
were +3.22 and Class #2 were +1.22. Both experimental 
groups indicated a significant increase in attitude towards 
reading. Conversely, results in the control group scores 
show a decrease of -0.22 in average gains. The average
groups attitude gains are again higher in both experimental 
groups. Class #1 average gains were +2.22 and Class #2 
results show a significant gain with +3.28. Control group 
reflected a decrease of -0.33. The average gain in the low 
group for Class #1 was +2.87 and for Class #2 a +3.50 point 
gain. The control class results again show a decrease with
-1.71.
Overall results in attitude scores support the belief 
that attitudes can be significantly influenced in a positive 
manner by using supplemental reading. The combined averages
in both experimental groups for average gains from +3.18 in
24
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Table VI
Attitudes Test Results
Class #2 Experimental Group
Pre-Test Post-Test Difference
(Total) (Total)
High Group
20 23 +3
13 14 -1
21 18 -3
20 24 +4
17 15 -2
18 22 +4
16 18 +2
14 21 +7
24 21 -3
Average Group
20 23 +3
19 17 -2
16 24 +8
19 24 + 5
19 20 + 1
15 24 +9
18 17 -1
Low Group
17 21 +4
17 21 +4
15 21 +6
16 22 +6
21 21 0
19 20 + 1
(Mean) 17.90 (Mean) 20.50
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Table VII
DifferenceSubj ects
Attitudes
Class *3
Pre-Test
(Total)
Test Results
Control Group
Post-Test
(Total)
-- High Group-
1. 20 18
2 . 18 20
3. 20 14
4. 21 23
5. 18 21
6. 17 15
7 . 20 19
8 . 18 18
9. 20 22
+
+
+
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Average Group
1 . 17 11 —
2. 21 19 —
3. 16 17 +
4. 20 22 +
5. 19 20 +
6. 22 24 +
'J
 <71 
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Low Group
1 . 19 24 + 5
2. 17 14 -3
3. 13 12 -
4. 20 13 -7
5. 21 23 +2
6. 22 18 -4
7. 23 19 -4
(Mean) 19.18 (Mean) 18.45
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the low group,+2.75 in the average and +2.22 in the high 
group all reflect a positive change.
Researchers would recommend a program such as this to 
be used with traditional programs to significantly change 
attitudes and promote reading for fun.
Table VIII 27
Attitudes Test Results
Subjects Experimental Groups Control Group
Class #_1 Class #2 Class #3
**High Group**
1. + 2 + 3 -2
2. + 3 -1 + 2
3. + 3 -3 -6
4. + 6 + 4 + 2
5 . + 1 -2 + 3
6. + 2 +4 -2
7. + 2 + 2 -1
8 . + 6 + 7 0
9. +4 -3 + 2
Average
Gains + 3.22 + 1.22 -0.22
(Combined Average) = +2.22
**Average Group**
1 . + 1 + 3 -6
2. -2 -2 -2
3. + 1 + 8 + 1
4 . -1 + 5 + 2
5 . + 3 + 1 + 1
6 . + 3 + 9 + 2
7 . + 3 -1
8. + 5
9. + 7
Average
Gains + 2.22 + 3.28 -0.33
(Combined Average)= +2.75
**Low Group**
1 . + 10 +4 + 5
2 . +4 + 4 -3
3. + 2 + 6 -1
4. -3 + 6 -7
5. + 2 0 + 2
6 . 0 + 1 -4
7 . + 4 -4
8 . +4
Average
Gains + 2.87 + 3.50 -1.71
(Combined Average)= +3.18
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CHAPTER V
SUMMARY, CONCLUSIONS, RECOMMENDATIONS
Summary
Promoting reading as a shared social experience in the 
classroom encourages students to practice reading skills. 
The traditional ability group reading needs to be 
supplemented. Students achieve very little authentic 
reading when reading groups concentrate on reading skills. 
Each child only has a short time to read with students of 
the same ability.
The purpose of this study was to determine if Buddy 
Reading used to supplement daily instruction, would have an
affect on skills test scores and student attitudes toward
reading.
Conclusion
The statistical data has shown that pre-test and 
post-test scores on skills tests in the high groups showed 
less of an increase than both the average and low groups.
The experimental class scores, however did show an 
increase in post-test scores from +14.7 points to +20.0 
points from the pre-test scores. The control group showed a 
slightly lower +10.0 point difference in gain on the skills
test.
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Low ability group readers showed the greatest increase 
in both experimental and control groups percentage scores.
Our research data shows the most significant gain in skills 
tests scores to be in the experimental low group classes 
versus the control group. The increase in scores on the 
post-test indicates that the supplemental paired reading 
program stumulates students to achieve.
Our statistical data collected on attitudes test scores
show gains in student's interest and attitudes in reading.
The experimental group showed an increase from +2.6 points 
to +2.8 points on post-test scores. Results reported on the 
control group were not as favorable.
In comparison, the control group attitude scores on the 
pre-test versus the post-test indicated a slight decrease of
-.73 in the results. Thus the scores reflected a lack of
interest and attitudes for this group.
The slight decrease in attitude scores in the control 
group versus the significant increase in the experimental 
group scores, indicate that over-all attitude of the 
students were more positive in their reading. In analyzing 
all of the data and making comparisons it proved more 
beneficial to use a supplement approach in addition to the 
basic traditional ability group program.
The skills test scores in the experimental groups 
indicate growth in all ability groups using Buddy Reading as 
a daily instructional program. The notable gains in reading
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skills scores could be seen in the average ability group,
however the most notable gains were in the low ability 
group. Conversely the control group scores reflected gains
in skills test scores also, however, they were less
significant gains than in the experimental groups.
In examination of the attitude mean scores, the classes
in the experimental groups showed gains in attitudes toward 
reading in addition to increase in reading skill scores.
This was evidence to the researchers that over-all attitudes
of first grade readers were affected in a positive manner 
when paired for reading experiences. This supports the 
belief that traditional reading instruction can be enhanced 
by using supplemental reading experiences.
Educators must be concerned with promoting positive 
feelings about reading and encouraging students to read just 
for the pleasure derived from books.
The research program was conducted for a minimal period 
of time but the achievements and long term gains could be 
increased greatly over a longer period of time.
Recommendations
Pairing students of different abilities for reading 
enhanced social skills and positive cooperative behaviors 
were learned. It is recommended that a reading approach 
such as Buddy Reading be implemented in addition to 
Traditional Ability Groups. This will involve students in
more meaningful reading practices in first grade classrooms.
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This program provides opportunity for maximum practice 
with oral reading. It communicates to the student that 
reading can be pleasurable and that readers can establish a 
sharing relationship in learning.
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Name ________ _ Date__________
s. © hot © hut © hat @ hit
25. © mug © mid © met @ mad
26. © lag ©lid © lug (d) led
27. ©pit © pan ©pot @ pen
28. @ bet ©bit © but @ bat
29. @ hen © had © hug @ hid
30. ® bug ® beg © bag © big
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Name _______________________________ Date____________
D
31. The dog___ the pony.
@ ride © rides
32. Mother and Don___ .
© read © reads
33. Mark___ the cat.
© pet © pets
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Name
D
____________  Date__________
34. Daddy and Anna___ .
(a) swim ® swims
35. Kim and Meg___ in a park.
@ walk © walks
36. Ben___ Dan.
@ help © helps
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Name_
E
__________ Date _ ___
S. @ Don sees a big dog.
® Don and Kim pet the dog. 
0 The dog likes to swim.
" 0 
r
...LMM
37. @ Meg and Dan help Mother, 
(b) Meg likes to jump.
© Daddy is in the park.
r
&
\ lUM-/ H©,1
38. © Mark likes the cat.
® The dog is with Mark. 
© Mark can read now.
i o P®
1 /X©
n-
39. @ Mother walks the dog. 
© Nan can’t see Mother. 
© The cat is big.
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Name______
< E
__________ Date____________
@ Ben walks with Daddy.
(b) Daddy and Ben ride.
© Ben and Daddy help Kim.
@ Anna can swim to Mother, 
(b) Dan walks to the park.
© Anna sees a little pony.
@ The cat is in a bag.
® The dog likes the cat. 
© The cat can jump.
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Name__________ Date__________
4
Macmillan Publishing Company
CONNECTIONS, Unit Test, Level I. Form A 15
46
POST-TEST
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s. © bag • bit ©bug @ bet
13. © ran © rot © run @ red
14. ©tip ® ten ©top ©tag
15. © Sam © set © sod @ sum
16. @ lack ©lick © lock @ luck
17. © ham ® hum © him © hem
18. © beg ©bug ©bag © big
c
s. © cat © dog • home ©pony
19. © hand ©lip © hat © leg
20. ® bird © fly ©jet @ clock
21. @ park © bag © zoo @ city
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c
22. @ red (b) boat © green © tan
23. @ man ©girl © boy @ car
24. @ book ® moon © sun ©sky
O D
I___________
Jim is at home.
He sees Ted. 
“Come and play,’’
S. @ Jim will play with Ted. 
© Jim will go to sleep.
© Jim will ride the bus.
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25. @ Scott looks at the dog. 
® Scott reads the book.
® Scott walks to the park.
26. ® Mother will help the cat.
® Mother will w'alk to the zoo. 
@ Mother will read a book.
u
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27, © The dog will jump.
(b) The dog will go home. 
©The dog will sit down.
D
28. @ Pam will walk home. 
® Pam will go to sleep. 
© Pam will read a book.
D1
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29.
Ben walks to the park. 
Grandmother walks with Ben. 
Ben looks for Jenny.
He sees Jenny in the park.
-j
© Ben will play with Jenny. 
® Ben will get a drink.
© Ben will sit down.
U
Mark looks for the bird.
He sees it flv.*
j Mary says, “Where is 
the bird?”
_____
30. © Mary will walk home with Mark. 
® Mary and Mark will see a fish.
© Mark will show Mary the bird.
READING ATTITUDE TEST
1. How do you feel when your 
teacher asks you to read?''
2. How do you feel about 
starting a new book?
3. How do you feel about 
spending free time at 
school reading?
4. How do you feel when you 
tell others about books 
you have read?
5. How do you feel about 
going to the library?
6. How do you feel about 
reading instead of 
watching T.V.?
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